Vocabulary Learning in a Beginning Japanese Class:
Thematic vs. Lexical Sets*

Y asutomo Kuwana

1. Introduction

An issue of current debate in foreign language vocabulary teaching
deals with the relationships among new lexical items. Some researchers
have suggested teaching words in “lexical sets” while others argue against
it, suggesting teaching them in “thematic sets.” A lexical set consists of
closely related items grouped together by synonymy, hyponymy, antonymy,
and other types of relations (Gairns and Redman 1986: 31); a thematic set is
a cluster of words that are associated with a common thematic or ideational
concept (Tinkham 1997: 141).

In spite of the recent research regarding the teaching of new words in
thematic sets, most textbooks of Japanese still adopt teaching vocabulary
in lexical sets.  For example, Japanese for Busy People - Kana Version
(Association for Japanese-Language Teaching 1995: 18-19) presents the days
of the week together, followed by a short dialogue with a blank that is to
be filled in with those new words. Nakama 1 - Japanese Communication,
Culture, Context (Makino ef al. 1998: 200-202) introduces new items by

classifying them into five lexical groups of food, beverages, sports, music,

* The original version of this paper‘ was submitted to Ball State University Graduate
School, Muncie, Indiana, in 2005 in partial fulfillment of the requirements of the
degree of Master of Arts in TESOL.
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and pastimes and interests. The same type of vocabulary presentation is
found in Shokyu Nihongo Genki: (Banno et al. 1999).

With those two conflicting trends in mind, a reasonable question to ask
is which of the two vocabulary teaching methods (i. e. thematic or lexical
vocabulary presentations) will result in learners’ better acquisition of
Japanese new words. The purpose of this project is (a) to report which of
the two vocabulary presentations was more facilitative in learning new
words in this particular study, analyzing eight experiments that I conducted
during Spring Semester 2005 in a Japanese 102 class at the Department of
Modern Languages and Classics, Ball State University, Muncie, Indiana,
and (b) to consider pedagogical implications for vocabulary teaching that

can be drawn from the results of the experiments.
2. Literature Review and Research Questions

2.1. Literature Review

A body of research on vocabulary teaching is concerned with how
vocabulary should be presented to learners. Some researchers suggest
teaching vocabulary items in lexical sets, arguing that clarifying the rela-
tionships among words serves as a facilitator. Others argue against this,
on the basis of comparative experiments of related and unrelated items.

Channell (1981) argues that teaching vocabulary items in lexical sets is
beneficial. In order to effectively present ‘the words in the same set, she
suggests such diagrammatical teaching materials as that presented in Table

2-1:
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Table 2-1: Being Surprised (Channell 1981: 119)

because <o as t so as to
e 0
affect with because difficult leave one
cause
wonder unexpected to ) helpless to
. confusion .
believe act or think
surprise + +
astonish + +
amaze + +
astound + -+
flabbergast + +

This table shows that ‘surprise,” ‘astonish,” ‘amaze,” ‘astound,” and ‘flabber-
gast’ are grouped in a cluster because all of them share the meaning of
“affect with wonder.” It also represents that they differ from each other due
to an additional sense that all the others lack. For example, ‘surprise’ and
‘astonish’ are in the same group but different from each other in that the -
former includes the sense of “because unexpected” while the latter com-
prises that of “because difficult to believe.”

Channell claims that classifying vocabulary items into lexical sets
reveals interrelating networks of relations among the words and that
systematic lists of items can be passed on to learners.

Similarly, Gairns and Redman (1986) support teaching vocabulary in
lexical sets for the following two reasons: first, grouping items together by
synonymy, hyponymy, antonymy, and other types of relations serves to
provide coherence to the lesson; and second, the lexical vocabulary presen-
tation helps learners to see semantic boundaries between words and build up
more items in a coherent way as they progress.

Marzano and Marzano (1988) also advocate teaching vocabulary items
in lexical sets. They argue that this type of vocabulary presentation
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provides students with implicit clues as to what new words might mean.
Learners would, for example, reasonably guess what ‘centroid’ means, given
the following set of similar words: ‘middle,’ ‘mean,” ‘mode,” and ‘centroid.’
They also believe that it helps learners to rapidly expand their vocabulary
because it enables them to associate known (e. g. ‘middle’) to unknown items
(e. g. ‘centroid’).

However, a large number of research indicates that lexical vocabulary
presentation may make learning difficult. Higa (1963) investigated
whether or not learning a list of high association words was more difficult

than a list of low association words.

Table 2-2: Nine Lists of Words in Higa (1963: 171)

M @) @) @ ) 6 M @& | ®
DARK APPLE BLOSSOM MAN FAST FLOWER

LIGHT PEAR FLOWER GIRL RAPID ROSE BATH FON | DEZ
sorr | wmute | cur | SOUR | mUmmEp | visow | PREAP |coF | Fs
ROUGH | HAMMAR | LAMP | DARK | COARSE | BLOCK | oor  |gov | mer
sweer | wnster | s | stem | seamkine | meucion | HEALTH |08 | e
FAST buz | mmo | meucion | peerry | stex | 00V [Loo|kew
very | on HAMMAR | LoD | AL Py e | oz e

MEMORY {NOM|MEK
MUSIC POG [ NEG
SPIDER SOT | PEB

TABLE TOB | VEN

THEIF WOL | WEV

TROUBLE YOK | ZEL

For the experiment, he prepared the following nine lists of 12 words: (1) the

Antonym List, (2) the Coordinate List, (3) the Free-Association List consist-

ing of words which were neither antonyms nor coordinates, (4) the Partial-

Response-Identity List, (5) the Synonym List, (6) the Connotation List, (7) the
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Control List comprising low association words, and (8) two sets of control
lists of CVC triagrams. Comparing the acquisition of each experimental
list with that of the control list, he concluded that the lists of associates,
antonyms, and synonyms were more difficult than the control list and that
learning the control list first facilitated the learning of an experimentall list
significantly more than vice versa.

Tinkham (1993) considers the results Qf two experiments he conducted
to determine the acquisition rates of his subjects learning semantically
related and unrelated new words. Based on interference theory discussed
in Crowder (1976) and “distinctiveness hypothesis” in Hunt and Mitchell
(1982), Tinkham hypothesized that L2 learners would learn new vocabulary
items more easily if the items were grouped together in sets of unrelated
words than they would learn new words presented in lexical sets. Both
experiments were two-fold. In the first experiment, he presented his
participants with two sets of three pairs of English with artificial words; the
English words in the first set were semantically related and those in the
second set were not. He then administered an oral test. In the second
experiment, Tinkham provided the subjects with two sets of six pairs of
English with artificial words. Again, English words in the first set were

semantically related and those in the second set were not. Again, an oral

test was administered.

Table 2-3: Experiment 1 (Tinkham 1993: 374)
Related

Unrelated

English words

Artificial words

English words

Artificial words

shirt moshee rain achen
jacket umau car nal
sweater blaikel frog kawvas
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Table 2-4: Experiment 2 (Tinkham 1993: 376)

Related

Unrelated

English words

Artificial words

English words

Artificial words

pear okess mountain awnai
apple nuga shoe tosel
apricot beloot flower manzeek
plﬁm - kaisher mouse kunop
peach eckly sky efoo
nectarine depai television chengee

Examining the results of the experiments, Tinkham concludes that
presenting students with new words in lexical sets inhibits vocabulary
learning.

In a later study, Tinkham (1997) examines the effects of two different
L2 vocabulary teaching methods: semantic and thematic clustering. He
conducted two experiments to see which grouping of vocabulary items
would be more facilitative. For the first experiment, which consisted of
four separate studies, he prepared four groups of words: semantic, un-

related, thematic, and unassociated clusters. Each cluster was made up of

two different sets of three items:

Table 2-5: English Words Used in Experiment 1 (Tinkham 1997: 144)

semantic clusters unrelated clusters thematic clusters unassociated clusters

dish shirt acid island beach library fork triangle
bowl jacket smoke potato sunny whisper count improve
plate sweater roof beard swim quiet brave sweet

Each of the four studies included two sets of three English words paired
with artificial words, and those two sets belonged to different types of
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cluster. Two of the four studies were conducted in an oral modality and
the other two in a written modality. Test results were compared to see
how well the participants learned the new items.

The procedure of the second experiment was the same as that of the
first one except for the following two features; the number of words in each
set in each cluster was six; two sets of items in each of the four studies were
in the same type of cluster. The results of those experiments suggest that
semantic clustering serves as a hindrance to vocabulary acquisition and that

thematic clustering facilitates it.

Table 2-6: English Words Used in Experiment 2 (Tinkham 1997: 151)

semantic clusters unrelated clusters thematic clusters unassociated clusters
tin apple cigar paint frog cave cloud hill
bronze pear wolf funeral hop explore erase behave
iron nectarine | lace recipe slimy dark social stubborn
brass peach stone market pond stalactite | office menu
lead apricot chain uncle croak drip lose serve
steel plum fuel ice green cool risky brief

Nation (1990, 2000) argues that learning vocabulary items in lexical sets
makes learning them more difficult and time-corisuming than learning
words that are unrelated to each other. He diagrammatically represents
how interference occurs when learners of Japanese are presented two pairs

of opposites:

FIGURE 2-1: Input/Output Diagram (Nation 2000: 9)

hot — atsui —p hot — atsui —
*hot — samui —_—
cold — samui E—— *cold — atsui —_—
cold — samui —
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Nation claims that presenting two similar words together makes learning
twice as difficult; learners have to remember afsui means ‘hot’ and samuz
means ‘cold,’” and, moreover, they have to learn afsu: does not mean ‘cold’
and samwui does not mean ‘hot,” which can be confusing and a source of
interference. Therefore, he suggests that: (1) similar items, both
semantically and phonologically, should be taught separately for initial
learning; (2) the most useful items according to frequency and need should
be introduced first; (3) presenting vocabulary items in context and normal
language use is likely to be facilitative; and (4) a new word in a set should
be introduced after another member of the same set is fairly well estab-
lished.

Schmitt (2000: 147) also warns the danger of cross-association, discuss-

ing his own experience of teaching /left and »ight together in the same lesson.

2.2. Research Questions

Even though a number of research objects to teéching vocabulary in
lexical sets and suggests thematic vocabulary presentation, such questions
arise: if vocabulary is presented thematically and lexically in a real foreign
language classroom (as opposed to an artificial, experimental context) how
is it learned? Which method facilitates vocabulary learning better in that
situation? What implications for vocabulary learning can be drawn from
the study on thematic and lexical vocabulary teaching? To answer those
questions, I conducted eight experiments in a Japanese class, whose metho-

dology will be described in the following section.
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3. Methodology

3.1. Participants

The participants of the study were all of the 16 students enrolled in a
Japanese 102 class which I taught at Ball State University, Muncie, Indiana
in Spring Semester 2005. They had completed a Japanese 101 course
before this semester. Some of them had more extensive Japanese learning
experience; one of them had been learning the language for six years and
three for four years, which I will discuss more in Section 6. All the

participants were American except for one Korean student.

3.2. Material and Presentation Methods

The vocabulary items used in the study were taken from a vocabulary
section in Chapter 7 through Chapterrlo in Nakama 1 - Japanese Communi-
cation, Culture, Context, the required textbook for the class, and vocabulary
handouts (a copy of each is in the Appendix) were prepared to introduce
them to the participants. Approximately half of the words in each section
were presented thematically and the rest of them lexically.

The thematic presentation was implemented by having the participants
read some paragraphs I created in which new words were included. The
criteria for the choice of the words in this method were their usefulness in

~a Japanese speaking situation (as suggested by Nation (2000)) and their
relevance to the paragraphs. The presentation procedure was as follows:
First I distributed to the students a handout containing two to four topically
different paragraphs and read the paragraphs aloud to .the subjects.
Second, I allowed them about 15 to 20 minutes to figure out what the new
words meant and what the paragraphs were about by referring to the book
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and/or working with their neighbors. Finally, I read the material aloud
again, confirming the students’ understanding of the target words and the
paragraphs. This type of presentation was conductéd in the first, third,
fifth, and seventh experiments.

For the lexical presentation, I categorized the remaining vocabulary
items into boxes labeled semantically and each box was followed by a
sentence with a blank in it. The students were told to fill it in with each
word in the box and say the completed sentence aloud. After giving them
a handout of this type, I pronounced each word twice and had them repeat
it after me. Then, I let them know its English meaning orally, visually, and
kinetically (when possible). This sort of presentation was carried out in

the second, fourth, sixth, and eighth experiments.

3.3. Data Collection Procedure

A written vocabulary quiz was administered one week after presenta-
tion of new words. The quiz had 10 words in Japanese that were chosen
from the vocabulary handout, and the participants were to translate them
into English!. The criteria for the choice of the vocabulary items in the
quiz were their practicality in a Japanese speaking context, distribution in
number among grammatical categories of the words and also between
Japanese and English-origin words. With the exception of the second quiz,
the sequence of the words in the quiz was consistent with the order of their
presentation in the handout. A total of eight vocabulary quizzes were

conducted in this fashion.

1 Although learning words is defined here as the ability to translate them into their L1
counterparts, it is more than that; it includes the distinction between receptive and
productive knowledge, word parts, grammatical functions, collocations, constraints
on use, and so on (Nation 2000: 23-52).
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4. Results of the Experiments

In this section, I will present the results of each experiment With the
table showing the vocabulary items used, number of errors, and error rate.
I will also point out significant errors and issues relevant to them that will

be discussed in Section 5.

Experiment 1

I presented the participants with 24 new vocabulary items from Chapter
7 thematically on January 31, 2005, and I administered a vocabulary quiz on
February 7, 2005. Fourteen of the participants took it.

The results of the experiment indicate that famago ‘egg’ was the least
successfully learned. Two participants recalled it as ‘raw,” one as ‘raw
carrots,” and three left it blank. That may be in part due to the design of
the thematic presentation; the three items were placed close to each other

in the context.
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Table 4-1: Experiment 1

Vocabulary Items Number of Errors Error Rate

ryokou wo shimasu ‘to travel’ 2 14.3%
tomato ‘tomato’ 0 0%
poppusu ‘pop music’ 0 0%
uta wo utaimasu ‘to sing songs’ 1 7.1%
futtobo-ru ‘football’ 1 7.19%
niku ‘meat’ 0 0%
koucha ‘black tea’ 2 14.3%
1;:;1;11 de asobimasu ‘to play in the A 28.69%
tamago ‘egg’ 6 42.6%
basukettobo-ru ‘basketball’ 0 0%

Total 16 11.4%

Experiment 2

I presented the participants with 22 new vocabulary items from Chapter
7 lexically on February 7, 2005, and I administered a vocabulary quiz on
February 14, 2005. Fourteen of the participants took it.

The results of the experiment indicate that »youri wo shimasu ‘to cook’
was one of the least successfully learned items. Two of the five partici-
pants recalled it as 7zyokou wo shimasu ‘to travel’. Another difficult item
was yasai ‘vegetable.” One participant confused it with vasashiz ‘easy.” These
results may have much to do with phonological and orthographic interfer-

ence, which was caused by introducing two similar items without much

interval between them.
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Table 4-2: Experiment 2

Vocabulary Items Number of Errors| = Error Rate

ryouri wo shimasu ‘to cook’ 5 35.7%
orenji ‘orange’ 1 7.1%
rokku ‘rock and roll’ 2 14-3%
onga}l«:,u wo kikimasu ‘to listen to 4 5 8 69%
music
bo-ringu ‘bowling’ 0 0%
yasai ‘vegetable’ 5 35.7%
bi-ru ‘beer’ 0 0%
yarfla no shashin wo tf)rimasu ‘to take 4 28.6%
a picture of a mountain’
ringo ‘apple’ : 0 0%
jogingu ‘jogging’ | 0 0%

Total 21 15%

Experiment 3

I presented the participants with 18 new vocabulary items from Chapter
8 thematically on February 21, 2005, and I administered a vocabulary quiz
oﬁ February 28, 2005. Fifteen of the participants took it.

The results of the experiment indicate that a lot of participants failed
to successfully learn a large number of items. Shinshifuku uriba ‘men’s
department’ was the least successfully learned item. Four of the nine
participants left it blank and the five partially recalled it, ending up with
‘men’s wear, ‘clothing store,” ‘picture store,” ‘game store,” and ‘purse sec-
tion.” Yasu: ‘cheap’ was also poorly léarned. Two of the seven participants
confused it with yasashi: ‘easy’. Reko-do wuriba ‘music department’ was
confused with kaban wuriba ‘baggage department’ by three participants.
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The results may reflect both the design of the thematic presentation and

phonological and orthographic interference.

Table 4-3: Experiment 3

Vocabulary Items Number of Errors Error Rate

takusan ‘a lot’ 5 33.3%
ji-nzu ‘jeans’ 1 6.7%
kutsu ‘shoes’ 3 20%
zubon ‘trousers’ 2 13.3%
reko-do uriba ‘music department’ 4 26.6%
se-ta- ‘sweater’ 2 13.3%-
yasui ‘cheap’ 7 46.7%
shinshifuku uriba ‘men’s department’ 9 60%
~wo tsutsumu ‘to wrap~’ 8 53.3%
~wo miseru ‘to show~’ 6 40%

Total 48 32%

Experiment 4

I presented the participants with 15 new vocabulary items from Chapter
8 lexically on March 14, 2005, and I administered a vocabulary quiz on
March 21, 2005. Thirteen of the participants took it.

The results of the experiment indicate the lexical presentation led to
the occurrence of interference. ~wo mofsu ‘to hold~’ was confused with
another verb in the same set by two participants, and that was the case with
~wo toru ‘to take~’ as well. Bunbougu uriba ‘stationery department’ was

also confused with semantically similar items by four participants.
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Table 4-4: Experiment 4

Vocabulary Items Number of Errors Error Rate

kasa ‘umbrella’ 0 0%
ko-to ‘coat’ 0 0%
suka-to ‘skirt’ 0 0%
pantsu ‘underwear’ 0 0%
motto ‘a lot more’ 5 38.5%
takai ‘expensive’ 1 8%
~wo toru ‘to take~’ 8 61.5%
~wo motsu ‘to hold~’ 9 69.2%
lralll;l?[(’)ugu uriba ‘stationery depart- 5 38,59
?Iilili?sari- uriba ‘accessories depart- 0 0%

Total - 28 21.5%

Experiment 5

I presented the participants with 17 new vocabulary items from Chapter
9 thematically on March 21, 2005, and I administered a vocabulary quiz on
March 28, 2005. Fifteen of the participants took it.

The results of the experiment indicate that fsugou ga warui ‘it is not
convenient’ was one of the least successfully learned items. Seven of the 10
participants left it blank. Another difficult item was nani mo irimasen
‘don’t need anything.” Two of the 10 participants confused it with ‘do not

eat.” Those errors may be related to the design of the thematic presentation.

99



CULTURE AND LANGUAGE, No. 65

Table 4-5: Experiment 5

Vocabulary Items Number of Errors Error Rate

isshoni ‘together’ 5 33.3%
su-pu ‘soup’ 0 0%
deza-to ‘dessert’ 0 0%
nani mo irimasen ‘don’t need anything’ 10 66.7%
itaria ryouri ‘Italian food’ 3 20%
sandoicchi ‘sandwich’ 0 0%
i o i lomad v i |
ee, zehi ‘yes, I would like to’ 3 20%
tsugou. ga warui ‘it is not convenient’ 10 66.7%
ju-su ju-su’ 1 6.7%

Total 41 27.3%

Experiment 6

I presented the participants with 20 new vocabulary items from Chapter

9 lexically on March 28, 2005, and I administered a vocabulary quiz on April

4, 2005. Fourteen of the participants took it.

The results of the experiment indicate that yows: ga aru ‘1 have busi-
ness’ was least successfully learned. Five of the seven participants left it
blank and one of the rest partially recalled it, ending up with ‘to have.’
Douzo okamainaku ‘don’t bother’ was also poorly learned. Four of the six

participants left it blank. The difficulty of learning those two items may

perhaps be attributed to the vocabulary presentation in lexical sets.
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Table 4-6: Experiment 6

Vocabulary [tems Number of Errors Error Rate
kare-raisu ‘curried rice’ 1 - 11%
hanba-ga- ‘hamburger’ 1 7.1%
aisukuri-mu ‘ice cream’ 0 09%
miruku ‘milk’ 0 0%
furansu ryouri ‘French food’ 2 14.3%
tomodachi ni au ‘to meet a friend’ 5 35.7%
e o voncr 5 m gty : ta6%
iie, kekkoudesu ‘no, thank you’ 3 21.4%
douzo okamainaku ‘don’t bother’ 6 42.9%
youji ga aru ‘to have business’ 7 509

Total 29 20.7%

Experiment 7

I presented the participants with 30 new vocabulary items f1j0m Chapter
10 thematically on April 11, 2005, and I administered a vocabulary quiz on
April 18, 2005. All of the 16 participants took it.

The results of the experiment indicate that hosonaga: ‘narrow and long’
was least successfully learned. Six of the 14 participants left it blank and
five partially recalled it, with one of them ending up with ‘long time,” two
with ‘long nose,” and another two with ‘long.” The second least successfully
learned item was kaisha ni tsutomete iru ‘to be employed at a company.” Six
of the 12 participants left it blank and one confused it with ‘put on glasses.
Boushit wo kabuvu ‘to put on a hat’ was also difficult to recall. Eight of the
11 participants recalled it as ‘wear a hat.” Those errors may be involved
with the number of vocabulary items to be presented and course plannihg.
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Table 4-7: Experiment 7

Vocabulary Items Number of Errors Error Rate

1:11:11:0 z ;Ztrll;?mete iru ‘to be employed 19 759%
okaasan ‘(someone’s) mother’ 1 6.3%
ryouri ga jouzuna ‘good at cooking” 4 25%
oniisan ‘(someone’s) elder brother’ 1 6.3%
se ga hikui ‘short (height)’ 7 43.8%
kao ‘face’ 4 259%
ojiisan ‘(someone’s) grandfather’ 3 18.8%‘
boushi wo kaburu ‘to put on a hat’ 11 68.8%
hosonagai ‘narrow and long’ 14 87.5%
imoutosan ‘(someone’s) younger sister’ 3 | 12.5%

Total 60 37.5%

Experiment 8

I presented the participants with 41 new vocabulary items from Chapter
10 lexically on April 18, 2005, and I administered a vocabulary quiz on April
25, 2005. Fourteen of the participants took it. '

The results of the experiment indicate that interference was caused by
the lexical presentation. Yasefe iru ‘to be slim’ was the least successfully
learned. Five of the nine participants confused it with ‘fo lose weight’ and
one as yasashii ‘gentle.” Shitkakui ‘square’ was confused with akaru: ‘cheer-
ful,” kyouda: ‘sibling’ and it was left blank by five participants. Shinsetsuna
‘kind’ was confused with shikaku: ‘square’ by one of the seven participants
and with akarui ‘cheerful’ by another. These errors may perhaps be due to

course planning and the lexical presentation..
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Table 4-8: Experiment 8

Vocabulary Items Number of Errors Error Rate

ryoushin ‘(my) parents’ 3 21.4%
otousan ‘(my) father’ 0 0%
ane ‘(my) older sister’ 1 7.1%
kodomo ‘child’ 2 14.3%
ashi ‘leg/foot’ 0 0%
marui ‘round’ 5 35.7%
shikakui ‘square’ 7 50%
shatsu wo kiru ‘to put on a shirt’ -2 14.3%
yasete iru ‘to be slim’ 9 64.3%
shinsetsuna ‘kind (personality)’ 7 5094

Total 36 25.7%

5. Discussion

In this section, I will compare the overall results of the thematic
experiments with those of the lexical experiments. I will also discuss
issues mentioned in the previous section, drawing pedagogical implications

for better vocabulary teaching.

5.1. Thematic vs. Lexical Sets.
The results of thematic and lexical experiments show that the error
rate with vocabulary learned in thematic sets was 6.4 percent higher than

that of learning vocabulary in lexical sets.
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Table 5-1: Thematic vs. Lexical Sets

Thematic Sets : Lexical Sets
Experiment Error Rate Experiment Error Rate
Experiment 1 11.49 Experiment 2 15%
Experiment 3 32% Experiment 4 21.5%
Experiment 5 27.3% Experiment 6 20.7%
Experiment 7 37.5% Experiment 8 25.7%
Total 27.1% Total 20.7%

Questions arise concerning this conflicting result with the previous studies
suggesting thematic sets and what this study implies for a better vocabulary
teaching methodology. In the following discussion, I will consider the
design of the thematic presentation, course planning, number of new vocab-
ulary items and_ thematic presentation, lexical presentation, and
phonological and orthographical interference, and the questionnaire survey

conducted afterwards.

5.2.1. Design of the Thematic Presentation

The results;of the experiments suggest that a thematic presentation
must be carefully designed in terms of the choice of words, arrangement in
context, and ensuring learners’ understanding of the items and paragraphs.

In the first experiment, two participants confused famago ‘egg’ with
namano ‘raw’ and namano wningin ‘vaw carvot.” That was likely due to the
paragraph containing them; the target vocabulary item was modified by the
adjective ‘raw, which was an extra new word used to make the paragraph
richer in meaning, and the preceding sentence included the same adjective
modifying another new item, ningin ‘carrot.” That likely contributed to the
lower acquisition of the item.
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In the third experiment, one participant confused kufsu ‘shoes’ with
kutsushita ‘sock.” There could have been at least two factors involved in this
interference; first, the two items were both new Word_s that were similar to
each other phonologically and semantically; and second, they were placed
very close to each other in the context.

In the same experiment, nine participants failed to recall shinshifuku
uriba (men’s clothing department), with five of them leaving it blank, and
the others answering with reko-do uriba ‘musicrdepartment.’ Their poor
learning of the item was perhaps due to the fact that three semantically
sirhﬂar items had been presented in the handout at one time; shinshifuku
uriba ‘men’s department,’ reko-do uriba ‘music department,” and kaban uriba
‘baggage department’. Hence, the last two items were also found confus-
ing; three of the four participants that could not remember 7eko-do uriba
‘music department’ misinterpreted it as kaban uriba ‘baggage department.’
This clearly indicates that vocabulary items in lexical sets can be hard to
learn even when introduced in context; vocabulary presentation should
include as few similar items as possible.

In the fifth experiment, two participants confused nani mo irvimasen
‘don’t need anything’ with ‘don’t eat.” This failure to correctly learn the
phrase was somewhat unexpected, and might well have been due to the fact
that the phrase could be replaced with the erroneous one in the context with
little change in meaning.

The errors considered above might have been avoided by carefully
designing thematic presehtations and making sure of learners’ understand-
ing of new vocabulary and paragraphs through meaningful post reading

activities.
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5.2.2. Course Planning

The results of the experiments suggest that course planning influences
the achievement of vocabulary acquisition and that, ideally, grammar
instructions and activities in class should be carried out in a way that
minimizes the risk of interference of vocabulary learning.

In this regard, it is interesting to note that in the seventh experiment,
on April 11, 2005, I presented the participants the 30 new items, including
verbs of action (megane wo kakeru ‘to put on glasses,” boush: wo kaburu ‘to
put on a hat, #varingu wo suru ‘to put on earrings’) and verbs expressing a
resultant state (~wni sunde iru ‘to live in~’, ~mui Isutomete tru ‘to be
employed at~’, kekkon shite iru ‘to be married’). On April 13, 2005, as
grammar instruction, I taught the students how to express actions and
resultant states in Japanese; the resultant state requires that a certain form
conjugated from an action verb be followed by a Japanese equivalent of the
copular verb in English. For example, the verb of the action, (megane wo)
kakeru ‘to put on (glasses),” is conjugated into kakete, and it is followed by
ru, so its resultant state is expressed this way: (megane wo) kakete iru.
After teaching that derivational process, I also had them use the construc-
tion in class and complete an assignment on the grammar over the weekend.
This instruction is likely to have interfered With their successful learning of
the target phrases: in the seventh experiment on April 18, 2005, eight
participants confused boushi wo kaburu ‘to put on a hat’ with boush: wo
kabutte iru ‘to wear a hat’ and two participants failed to recall kaisha ni
tsutomete tru ‘to be employed at a company, confusing it with kaisha ni
tsutomeru ‘to become employed at a company.’

This confusion between actions and resultant states was found in the
eighth experiment as well. Here, four participants confused yasete iru ‘to
be slim’ with yaseru ‘to lose weight’ and one participant confused skatsu wo
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kivu ‘to put on a shirt’ with shatsu wo kite iru ‘to wear a shirt.’

Ideally, grammar instructions and activities should be planned parallel
to vocabulary teaching so that they can be complement to each other
without causing interference. To further this aim, grammar items some-
times should not be taught in the linear order that the textbook suggests,

taking into account what vocabulary items are taught at the same time.

5.2.3. Number of New Vocabulary Items and Thematic Presentation

The results of the experiments suggest that the number of vocabulary
items thematically introduced at one time influences learners’ acquisition.
In the seventh experiment, 30 new words were presented on April 11, 2005;
the number of errors was 60, the highest error rate among the eight
experiments.

A greater number of new words in the thematic presentation will be an
inhibiter because it can result in students being overwhelmed with daunting
reading tasks; this pressure may lead learners to decontextualize the items,

thus lowering the possibility of successful learning.

5.2.4. Lexical Presentation

The results of the experiments indicate that vocabulary preéentation
with lexical sets can indeed trigger interference and that a lexical presenta-
tion should not be overestimated.

In the fourth experiment, a lexical set of four new vocabulary items
was not successfully learned; one participant. confused ~wo motsu ‘to hold
~ with ~wo toru ‘to take~" and another subject with ~wo motte iru ‘to
own~." One participant also confused ~wo foru ‘to take~’ with hako n:
~wo itrery ‘to put~ in a box.’

Another lexical set of new words in the same experiment was also
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confusing to the subjects. Five participants failed to successfully recall
bunbougu uriba ‘stationery department’; two of them recalled it as fuginfuku
uriba ‘women’s clothing department’ and another as ‘clothing department.

In the sixth experiment, a lexical set of items was poorly learned.
Seven participants failed to recall youji ga aru ‘to have business,” with five
of them leaving it blank and with one partially recalling it. Six partici-
pants failed to remember dowuzo okamainaku ‘don’t bother,” with four of
them leaving it blank. 7 ‘

In the eighth experiment, learning shinsetsuna ‘kind (personality) was
inhibited. Seven participants failed to remember it and one of them con-
fused it with akarui ‘cheerful,” another item in the same set.

Even though lexical vocabulary presentation was found slightly more
facilitative than thematic vocabulary presentation in this particular study,
clear evidence of interference can be observed; a lexical presentation can

inhibit learners’ vocabulary acquisition.

5.2.5. Phonological and Orthographic Interference

The results of the experiments suggest that (1) phonological and ortho-
graphic similarities among words can interfere with their acquisition even
if they are presented separately and that (2) a long period of time between
similar words should be provided.

In the second experiment, for example, two participants confused
ryouri wo shimasu ‘to cook’ with »yokou wo shimasu ‘to travel.” The two
items may be said to be similar to each other phonologically and orthogra-
phically, and each of them was presented with the interval of only one week.

Another case of likely phonological and orthographic interference was
found in the second and third experiments (the vocabulary presentation on
February 21, 2005). Yasashii ‘easy,” which was presented to the students on
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- January 10, 2005, triggered one participant to unsuccessfully recall yasaz
‘vegetable’ in the second experiment and two participants to fail to remem-
ber yasui ‘cheap’ in the third experiment.

In the eighth experiment, one participant confused shatsu wo kiru ‘to
put on a shirt’ for jazu wo kiku ‘to listen to jazz,” which was presented on
January 31, 2005.

To avoid such interference, similar items must be taught separately
with sufficient intervals between them. Although it is not clear how long
the interval should be, the results of the experiments suggest a reasonably
long period of time should be provided so that learners can establish a solid

understanding of an item before learning another in the same set.

5.2.6. Questionnaire Survey

In the last day of the class in the semester, I conducted a questionnaire
(a copy of which is in the Appendix). Its main purpose was to see which
vocabulary presentation method the participants found more meaningful in
learning new words.

The survey reveals that seven of the 16 subjects preferred thematic
vocabulary presentation to lexical vocabulary presentation;‘ they found
learning vocabulary more helpful and enjoyable.

Five participants found both of the instructions equally facilitative.
Two of them thought that the sentence with a blank that follows each
lexical set was helpful because it showed how to use new vocabulary items
in a sentence.

Two participants favored the lexical vocabulary presentation over the
thematic vocabulary presentation. One of the two remarked that some-
times she could not understand the paragraphs. The other described her
preferred style as léarning vocabulary items in lists.
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The remaining two participants found neither of the vocabulary teach-
ing methods helpful. One of the two said that learning vocabulary in
context was frustrating and that learning related words together was
difficult. The other said that it was sometimes hard to recall new words
when they were presented thematically and that the lexical presentation
was not very beneficial.

Overall, it was found that many of the participants regarded the
thematic vocabulary presentation in a positive manner, even though, in this
study, it was not actually as facilitative as the lexical vocabulary presenta-
tion. This may suggest that the teaching method is worth implementing
given learners’ affirmative attitude toward it, if the precautions mentioned

above are followed.

6. Conclusion

In this project, having dealt with thematically and lexically related
vocabulary items, I reported the results of the eight experiments that the
lexical vocabulary presentation was slightly more facilitative in learning
new words than the thematic vocabulary presentation. Considering the
issues on the design of the thematic presentation, course planning, number
of new vocabulary items, lexical presentation, phonological and ortho-
graphic interference as well as the results of the questionnaire survey, I
discussed how vocabulary can be taught and learned more effectively.

Here, I would like to point out some limitations of this study. Even
though one of the objectives of the experiments was to determine which
type of vocabulary presentation was more facilitative in this particular
study, it has to be noted that the thematic vocabulary presentation had to
include a number of lexically similar words. That was due to the vocabu-
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lary section in the textbook where new items are presented in lexical sets.
Therefore, in a sense, the words used in the thematic presentation were not
purely thematic because they were lexically related to each other.

Another limitation was that the results of the experimeﬁts should havé
been involved with some experiment-external factors. One such factor is
that participations’ motivation to learn vocabulary was not likely to have
been consistent throughout the whole semester, which would have influen-
ced the level of vocabulary acquisition. Indeed, the questionnaire survey
revealed that one participant had been distracted from learning Japanese
with personal matters and another had sometimes considered switching his
major from Japanese to another field of study.

Also, the participants’ experience of learning Japanese was likely to
affect the results of the experiments. As I mentioned earlier, there were
four subjects who had had more than one semester Japanese learning
experience. Two of them performed better at the vocabulary quizzes when

provided with lexical sets, which is seen in the table below:

Table 6-1: the Two Participants with More Japanese Learning Experience

] - Error Rate
Participants Years of Learning
Thematic Sets | Lexical Sets
Student A 4 years 52.5% 27.5%
Student B ' 4 years 27.5% 1094

Another participant with six year Japanese learning experience mentioned
in the questionnaire survey that she likes learning vocabulary in lists,
although her results of the vocabulary quizzes indicate she was able to
recall items better in thematic sets. As Nation (2000: 6) argues that lexical
sets can have a more positive effect if learners have vocabulary well-
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established, the experienced students’ better achievement with and prefer-
ence of lexical sets was likely due to their extensive Japanese learning
background. This could have obscured the effect of the thematic and
lexical vocabulary presentations on the beginning-level students that this
project was to examine. Considering those two experiment-external fac-
tors, it has to be acknowledged that the presentation method was not the
only factor affecting their vocabulary acquisition.

Nevertheless, a bright side of those issues is that they will help reflect
vocabulary teaching and learning taking place in an intact, authentic for-
eign language classroom, which would be difficult to obtain in a more
artificial, experimental context.

In conclusion, I would like to mention some questions left for futufe
research. More classroom research needs to be carried out along the same
lines of this project before generalizing the findings of this study. One of
the important studies on vocabulary teaching will be how to better design
a thematic vocabulary presentation and carry it out in a beginning foreign
language class. In order to increase the level of vocabulary acquisition, it
has to be carefully considered how to arrange new items in the reading
paragraph, how many items to be optimally included, and how to conduct a
meaningful post reading activity. Since the thematic vocabulary presenta-
tions in this study could be improved in those terms, it will be interesting to
conduct the same type of research with a better organized thematic vocabu-
lary presentation and to examine its effect on students’ achievement. It
also has to be clarified how long a time interval should be provided when
two similar items are taught separately (an issue discussed by Nation (2000:
9)). This question is of considerable significance since this project found
cases where phonological and orthographic interference occurred even after
similar items were introduced independently of one another with a long
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period of time intervening them. Answering those questions will contrib-

ute to a better understanding of the teaching and learning of vocabulary.
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Appendix: Vocabulary Handouts and Questionnaire

Japanese 102-003
Chapter 7

New Vocabulary 1

Read the following paragraphs and look up the underlined words /

phrases.

1. ~AZe &»7% (A Strange Fish)
WCOHFELT, <D RBEZIFX TITETT, ELIFE ILERTT, XL

X Fwieb LT BIEFIT, IVvVyE—2b! T DxZ5% L

¥9, SAVITIE bRb2 TeREFT, VAPTFTE 4% DA
EFTNAYTTD YXADB TETTAFYAbLAPD HIpT 7
DEJ7 A% LET, X NAKRY ERTT,

1. ¥y E—25Db ! the Mississippi 2. AF¥F¥abpA :the Gulf of Mexico
3. ~NAZR D strange

2, {bk VARV (Professor Kuwana)

bk BAEWIE KIEAZD FAXWTT, £TbH WVERLWTT
Lo, HED RIFVA, TINSH! WDy aT—b—% DODAET, bR
¥FATWE KIEAD HF7F4 720 j—%“@?;o HTZFTTE WKIEAD

Ry TAD STk ShkngFd, oo —0O Ih7F7kiE WKiEAD 5

114



Vocabulary Learning in a Beginning Japanese Class: Thematic vs. Lexical Sets* (Yasutomo Kuwana)

7eds BV ERTANLS, TARATT, TVER HFED AZFAN, 7v
]\rﬁ%;w;t AHET, oD Lo, 477347%ﬂf]JX3bZ N

FGATWE WEFTT, A1LIT kK% »0wFEI,

1. TTH»5 . Therefore 2. B4 . karaoke
3. 47 477KV X :Indianapolis

3. FPURSAD ITIEAD ®whko (Alice’s Life in Japan)
ZARBIE, bI2LIE TURADDELTT, Lrd3E370BLD D
SRLENTT. bl PRLIE AFVIALATT.b2LIE wob

rhLle Z9bp% DVEFT, NFTTD F—Fdb DDNEFT, &

Y& shle Z5ZAT HEVEFTI52ATIE 7=XA% LET,

WIEAD EAY XBFET, bI2LO KIEAD w2k &Th 7

DLWTT,

1. » U : boyfriend

4, TAVAHICAD T&E% D (American’s Favorite Things)
TAVBUAD T&Ex dDIE RATTDD, BF'0O KAUAEX

XTI, BED 2FTF E60VTIN, ATy bAR—NE TNVTE

EbLod 72DOLWTTR 7T AVALAR k< ZyrIiarz LEIh

TAYHSDODDR*IZ 75¥v27iE HYEITH,

1. ED Iraw 2.DDR : Dance Dance Revolution (a video game)
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Japanese 102-003
Chapter 7

New Vocabulary 2

Fill in the blank with each of the words in the box and read the sentence

aloud.

A, 72D

PaW FTvry 723D DAZ
vy A

bzl A—»X—7T z X< wEd,

B. O&3D

E—n a—

N

bzl 3 Z DHET,TH T42E OAHEHEA,

C. AFR—Y

A %F— Sa¥rs R—Y > NAF T
REwD

oY fall DY 2 Z $TH5DL EbWnTT,
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D. BAML

FH— a7

'9( ?;/\/T‘j—b>o

E. voy—¢&t Lwk

BAMBLE &< AP — P < Z%x <
Dx>520% §5% PFED LpLA%Z® &5
VAFZT L% 9% N—TF 4% 5

BwlLwy Hxrd5h%h /o3

blzLid LwdEDK DH $TETY,
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Japanese 102-003
Chapter 8

New Vocabulary 1

Read the following paragraphs and look up the underlined words /

phrases.

1. <A (Professor Kuwana)

<ZI’)7ZC’é/uﬂ‘lr>bi EALITIE N—=TFT 41 WEZLTz, X—T 4K
f2{dA VEDLH WELRE,AALR TTER &% ETWHELELT
by CHEEARVIE LOBD® Hi%E XTLELE, HAD Y—vx
L FA4EFD {DTULz. {OLIIE B72H HDFLiz

S5WVLwID N=FT41ZIF ITIL VW K<L VDX I5T

T TILH, EXINNE Uy —F—NW"T XARV% LI, <>

V—F—NDLIA—F3DFWd WEFEFL AR D CD% »bwnFL

7zo

1. &A% [ everyone 2. ET\Ww53 : wear
3. OB :usual 4, H72 > hole

5. ~» VD5 need~

6. TY5 ! therefore

7. ©¥—%—) ! Muncie Mall

8. ¥ X !dance
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& A

2. TOVARAEAD HAED HwhD (Alice’s Life in Japan)

brzliz 203 FA-P BEELL, BRLNIZ ALY IAVI0
FUEY IR PLELE, B0 ETH St O TLEPS.
= —% BELI% ZVIVRAE UDEIUBho7TT, Sk

28 PIEAIDITIE WVEELE TV NNy I HY FE LD,

WD BV ERATUL. OF1K7T LALLLI DI WwEE L, T

T&%% ~WhH HYFELEErLE, Tz »PWVEL, TAWASDY %

nzw DOoAhFEL,

TIVAEAIR 2B »Z2DFELTZ, 9BT, NWWhE FIv»s L

FLl ZLT. 0 LIC ZhE AEIELR, DIzLE LT 7

Z 79T,

1. 1L ! boyfriend 2. 2NV ¥ A ¥ I Valentine
3. 7v¥ b ! present 4, 1w cold

5. ~% &% puton~ 6. 8L xiZ I first

7. D& Inext 8. TAWwA : salesclerk

9. Z 777 :love each other

119



CULTURE AND LANGUAGE, No. 65

Japanese 102-003
Chapter 8

New Vocabulary 2

Fill in the blank with each of the words in the box and read the sentence

aloud.

A. 9258 E 727%¥%Y— (Clothing and accessories)

A7 — b N a— b TYxY
S%ry b 2r54 o E vV
XIS B ORPLT (s,

BB
B. K&&. Y x5. a7 A (Sizes, amounts, and prices)

Tz U Ho &

birLiE =¥y —E—LT 2% DWVE L,

C. b D (Shopping)

~% t5 I ~% wvwnd ~% %D (dynamic)
~% HoTWwWb (static)

HIXA -1 R
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D. 991X (Departments in a department store)

SHSLALLSI DI LiODAIDE 773U —301
RAIES SO0
7UVRAIAEK i WwWEEL
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Japanese 102-003
Chapter 9

New Vocabulary 1

Read the following passages and look up the underlined words / phrases.

1. < bkisd (Professor Kuwana)
CREEIT RZOP TETT, vy —D VAMFZrOHT
King’s Buffet 28 —idA FTETIT,&EEE L3 HBE VoL W

&3 79, King’s Buffet iz 59w 5»0 50D VAIFZZTY, TIKKIE

F =R EIDODA—TN VXTI, 9EX'D FTL HYEI,
HAD Y-l BbHEEFALS, WO ATE DHET, FH—1MIX

RICH WD ERA, HDEVHD2E HED TEUL2LBWLATY,

1. 5% & [ eel
2. B\ D sweet things (=sweets)

e

2. TUREAD HAED | H > (Alice’s Life in Japan)
FUREALE FURASAD PhLE N—F4—% LEdT, =Zpo"
+—Hiz FURZKAD AL ESU BATT. PTUAIAE TURS

AD L AFIVTD x50 $&TI, EFP KIETIH. H

KD EVFIEF NEWTT, ZLT, &TH 0TI rs, TURZAD

SIS Dr30% LEF. v FAwFE 955% 504, 7
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VAIAR 7ALISUNR—FT 44— EbKbE JUFET,EDH.V)—

SAl Thbk BUELU,
FURIBELO FR—FT RALEIUAS—F 4= BHBATTH,
X2 AD,
YD 2RV, BALBS T
;

7R ERLs TI,

) U A
V—ER»S TIFh... Bxo& DIIHIN HLbIWLATT, biFFIK

WoThH DT T RS

TYURAIWWTT X,

V=1 HIDBEI, Ued, 1B 2% DL VETio,

TVA AT —, OAHRDBOE Ya2—RXt BT »LET L
U— 3w, b»rDElL7, UrdHia~!

1. EF¥AD verb stem (%7 form without %7)+x¥AD
Why don’t you come?
2. Vo Td WVWTTHh! Tform+td WLWLTTH,
lit. May I go there? (=May I come?)
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Japanese 102-003
Chapter 9

New Vocabulary 2

Fill in the blank with each of the words in the box and read the sentence

aloud.

A. Bwo2bAT35 D (Things to order)

1. 72x_3b D (Things to eat)

SLA& TAZED 3 EA F— X HAV—F4 A&
AINT T 4 AT —F N IN—H — AT VT
Wwo L xIZ ol REL XD,

2, 7% —1bF (Dessert)

r— ¥ TARZY —A

Z LEd,

3. ®AdD (Things to drink)

N7 BH

%? »537}:9 Bmi)iblbij_o
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B. 500w D x99 Y (Dishes from around the world)

bb;</ﬁ%0;50 T AD I

ATED VAMTZXIZ LEITH

B: D VAT LET,

C. Lotwd ZEiF (Inviting)

1. L» 29 (Socialization)

LB B NeF 4 —z R Lidrnds
ZALBID EALD U, £ A b

2. Zkb3 (Declining)

500 b3 E2% BEWERAL Wz, JoZ5TY

AIEEIITIE WN—=T 44—l EEFAD

B:I3&H#EEA,
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Japanese 102-003
Chapter 10

New Vocabulary 1

Read the following paragraphs and look up the underlined words /

phrases.

‘AR

1. < bi®HE (Professor Kuwana)

TAEN B0 iE A g A

K bifEr RNAK HEKLC 220VEd, 7XVA»5 HEIZTO

72w

74 bMIE ETH 727bi‘p>‘(“?‘i7>6\ KESHWTT,

CEEA TAEW

HEIC »ZoTho2, htrBd3i WEExd, CbREED THhELN

[P &5
REEHIE FTATOLATT. COBEED BREAZ oloir D

BTWET, LEEE ook HIFET. BESAE Lot TF, £7

5 D303 Ur3FTd, BusAld UocALTuid, TA K

iV

Z BN <) I
BESAS TA WET, BRSAD BLSAE ¥ VLWATT,

‘AT ‘AR

OZRFEEIT 225K VWEET, <bRELEIT LB VBWS

TITeo, EHBIE AW WLATT,

€AEN

KbREglr HET LIe%: ZIPLETL,LIE%: 3BT 7

AL

WAATTHS, SbEELEIT HicEd WizwnwTds,

. 774 b flight

i A

. BEI »z-oT» S I After returning to Japan
e 5 I Nemuro (Kuwana’s hometown)

. L w4 I housewife

(S 2 T A
L]

. X2lFA I Sapporo (a city where Kuwana used to live)
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o

. B VAW (literally: face is large.) to associate with a lot of people
. ~% &P T to look for~
. DIZEDH Wiz D (literally: head hurts) to have headache

oo~

g A e

2. TUVRAEAD HAERD HH»D (Alice’s Life in Japan)
BAWD Zaps
TYVAIAER ZAK LCxoe53R¥ER2 Z2¥x5LFLLZLT,
TAYHIE Lz FELR,

ZDOEOLEKIE TUVAREAD BLWIAL BEHIAL &%

wWiE AT

Lize 7VRSAME ETh X< HAZDR brhEd, 2LT. L

BAR z

W ZDFTINS6, BULWLEALE BEDLIAIIT FR ThLhnTds,

iEA

ZDOEXILETEH, TVRIAR LThbhrbudo/zTT, HERD %

DEXILETIE EH3L%E EDVEHA, TH. 7V ASAZIEZ R

AV rE LELE,

TVASAERE BLwaAL BRHIAL volxla 7TAVAK »

ZVELZ KI5 id TVAZAD ZExH120wH EFL, 7V

AZAD BLEIEIAE WVWHSLIATT,

FUVREAME TAUIT HHWSD ZLwlA%R SIBLEIS, 7Y
ARAE ENOTTDLE, H50L0D ZLwUAEZ SIHTOIER 72uANA
CedHhEHA,

. ~% %¥D&x595% .to graduate from~

. 2% x5 L& : Commencement

. WXh Jedw ! (Lterally: nose is high.) to be proud of someone
{95 TP :airport

A 5w 1 future

. ~% AP 7T to look for~

Sy Ol = W DN
. .
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Japanese 102-003
Chapter 10

New Vocabulary 2

Fill in the blank with each of the words in the box and read the sentence

aloud.

A, %%%i& (Family)

1.Your own family (Humble form)

» L LX) =423 . Hiz Hi BESE wHik
KR R Drd5LA b, i}
Zr37n rd
b, N #1F Lo LA/ B>t D, D Tt
. . bzl
ZH Le2LA%R ATLKIPEWn, Znh FLo T,
Xy
2. Tt
BEZ Z
DO+

X IV TETY,

B. 7572 (The body)

< BL » PN
no7E HilzFE F 2 E| H
iz Lk B b5HNTT,

128



Vocabulary Learning in a Beginning Japanese Class: Thematic vs. Lexical Sets* (Yasutomo Kuwana)

C. Bt H»oit%n »hobTZEIX (Physical appearance)

1. Height

NN A Wz 0w

AHEI AR T3,

2. Shape

%50 Ll n

TTEIAD B o

3. Length

AU

D. 253Dl 2H»H Z EE (Verbs used with clothing)

Eldnwk $5 eV Er X5 AHh—b2 X<
<o%  1EL
. BolZS
TURRAWE FuHK o TLT, FRIZ WEFET,
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E. ¥5 L (Verbs)

1. Change of state

SHE B B A JoZ AT
Pl el 2 FT

ERS;

b7 LiE & aE .

2 . Resultant state

SHEDTWn3B RFETWn5S

ZD Wk o

F. k& D59 < (Personality and ability)

LAED () H> B

HlzEH

Vaby

FAEN

< LZRIBER T3,
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Japanese 102-003

Self Reflection

1. Why did you decide to take this class? For your major? For your

future profession? For curiosity? For fun? Be specific.

2. Do you think the motivation for learning Japanese has changed through-

out the semester? How? Be specific.

3. What do you think about learning vocabulary in context? Was it

helpful? Enjoyable? Frustrating? Be specific.

4. What do you think about learning vocabulary categorized into small
groups and memorizing words through substitution drills? Was it help-

ful? Enjoyable? Frustrating? Be specific.

5. Do you have your own way to memorize vocabulary? Do you like to
invent mnemonics (memorization trick)? Do you try to remember new
words by saying them aloud? Do you like to use index cards? Be
specific.
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